Revised 10-3-19



Licensed Professional Growth and Review
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Updated Evaluation Process
March 19, 2019
Dear Scappoose Educator,

Since early October, a team of teachers and administrators have been working together to
improve our Professional Growth and Evaluation handbook. Our work centered on the following
big ideas: how to make the process more meaningful, while at the same time making it as
streamlined as possible. We found common ground for sure, and we believe we have made
improvements throughout our Professional Growth and Evaluation system to provide teachers
more valuable and meaningful feedback on instruction. We've also streamlined as much as
possible, reducing the overall number of tasks for everyone.

Guiding our actions on this work were some beliefs about what matters most. For example,
while meefing various accountability requirements is necessary and this updated process
addresses those needs, we were motivated by a driving belief that you - the professiconal
educator - is the most important determinant for improving teaching and learning.

We began our work with the shared belief that for each teacher, the annual cycle of professional
growth and evaluation ought to begin with your own self-reflection. Our updated plan builds on
the educator's self-reflection by next creating the opportunity for goal setting. We removed the
goals calculation from the overall final calculation sa that it has no impact on vour final
evaluation - that means you can write aspirational goals that you believe will cause you to
stretch, reach, and grow as a professional. We want you to write goals that matter to you,
that inspire your work. The overall rubric remains based on the Danielson framework, which
we believe offers a reliable and research-based system upon which to held meaningful and
constructive dialogue between the educator and supervising administrator.

This updated evaluation process is the result of teachers and administrators working together in
a collaborative manner to develop and refine the instructional practices of our valued
educators.

Wishing you the best all year long,

Qﬂm}: meDmald

Paul Petersop, Superintendent Tami McDonald, SEA President




Getting Started: New Educator

1. Access the Internet and go to https://scappoose.tedk12.com/sso/account/login

TALENTED

Empower talent. Elevate education.

SCAPPOOSE SD 1J
Four Products. One Login.
Introducing an easir way to access all of your TlentEd

) Discover
Recruit&Hire
Perform

) Records

2. Enter your login information on the main screen and click the “Sign in” button
to enter the site (User name = email address; Password = Welcomel!) You
will be prompted to change after initial login.

3. Once you have changed your password, you will receive a “form saved” mes-
sage.

4. From the main screen you can access your tasks, profile, upload attachments
and view historical evaluations in successive years.

5. You will begin this year’s evaluation cycle by completing your self-reflection
and then completing your goals in collaboration with your building administra-
tor. You can find sample goal language and links to additional materials in this
handbook.

6. You can learn more on how to use Frontline Perform by watching the online
videos and tutorials under the Help tab.



Scappoose School District

Evaluation Process

Contract On Cycle

Contract Off Cycle
And
Temporary*

Probationary

Self-Reflection
And
Goal Setting

Self-Reflection
And
Goal Setting

Self-Reflection
And
Goal Setting

¢ Informal Observation with
feedback

Mid-Year Review of
Professional and student
Learning & Growth Goals

¢ Informal Observation with
feedback

e Formal Observation:
e Pre-observation
e Lesson Review

e End of Year Goal Confer-
ence

¢ Informal Observation with
feedback

« Formal Observation:
¢ Pre-observation
¢ Lesson Review

Mid-Year Review of
Professional and student
Learning & Growth Goals

¢ Informal Observation with
feedback

¢ Formal Observation:
¢ Pre-observation
o Lesson Review

¢ End of Year Goal Confer-
ence

Summative Evaluation

End of Year Goal Conference

Summative Evaluation

*Temporary employees working 135 days or more shall be evaluated




Recommended
Timeline

Educator Evaluation Timeline
Applies to all licensed staff during On-Year or

Probationary year.

* indicates requirement during Off-Year or Temporary year

September - October

Self - Reflection*
e Submit electronically through TalentEd Perform

November

Goals*

September - January

Observations
e Probationary and On-Year formal observations
e Off-Year, Temporary, Probationary and On-year informal observations

Note: It is expected that all observations result in quality feedback provided to
educator within a reasonable period.

January - February

Mid-Year Goal Conference
e Review progress toward Professional Growth Goal and student Growth Goals.
¢ Discuss additional support needed to meet Professional Growth Goal.

February

Recommendation for Board Action
e HR recommendations submitted for renewal/non-renewal for Probationary
teachers and extension/non-extension for Contract teachers.

February - May

Observations - Phase 2
e Probationary and On-Year formal observations
o Off-Year, Temporary, Probationary and On-year informal observations

Note: It is expected that all observations result in quality feedback provided to
educator within a reasonable period

May - June

Summative Evaluation and/or End-of-Year Goal Conference*




Self-Reflection

Summative
Evaluation Goal Setting

Formative Observation/

Assessment/ Collection of

Evaluation Evidence

Performance Levels

Definitions of Performance as Applied to Standards of Professional Practice

1 - Unsatisfactory

Does not meet standards; performs below the expectations for good performance un-
der this standard; requires direct intervention and support to improve practice.

2 - Basic

Making sufficient progress toward meeting this standard; meets expectations for good
performance most of the time and shows continuous improvement; expected improve-
ment through focused professional learning and growth plan.

3 - Proficient

Consistently meets expectations for good performance under this standard; demon-
strates effective practices and impact on student learning; continues to improve profes-
sional practice through ongoing professional learning.

4 - Distinguished

Consistently exceeds expectations for good performance under this standard; demon-
strates highly effective practices and impact on student learning; continued expansion
of expertise through professional learning and leadership opportunities.




Scappoose School District

Evaluation Domains and Standards Overview

Standard A:
Standard B:
Standard C:
Standard D:
Standard E:
Standard F:

Standard A:
Standard B:
Standard C:
Standard D:
Standard E:

Standard A:
Standard B:
Standard C:
Standard D:

Standard A:
Standard B:
Standard C:

Standard D:

Standard E:
Standard F:

Domain 1 - Planning and Preparation for learning

Demonstrating knowledge of content and pedagogy
Demonstrating knowledge of students

Selecting instructional outcomes

Demonstrating knowledge of resources

Designing coherent instruction

Designing student assessments

Domain 2 - Classroom Environment

Creating an environment of respect and rapport
Establishing a culture for learning

Managing classroom procedures

Managing student behavior

Organizing physical space

Domain 3 - Instruction

Communication with students
Using questioning and discussion techniques
Engaging students in learning
Demonstrating flexibility and responsiveness

Domain 4 - Professional Responsibilities

Reflecting on teaching

Maintaining accurate records
Communication with families
Participation in a professional community
Growing and developing professionally
Showing professionalism

Evaluation Domains based on The Framework for Teaching by Charlotte Danielson



As You Begin the Year...

Licensed Staff Self-Assessment

At the beginning of each school year, all educators must complete a self-reflection using the
appropriate educator evaluation rubric. This allows teachers to reflect on their professional
practices and responsibilities. Self-reflection should help guide the development of the educa-
tor’s Professional Growth Goal, as well as their professional learning. The self-reflection must
be submitted prior to the initial Professional Growth Goal Conference.

These are the evaluation levels used throughout the Professional Growth and Evaluation Cycle:

U - Unsatisfactory

B - Basic

P - Proficient

D - Distinguished
NA - Not Applicable

These are the Domains within the cycle and used beginning with the self-reflection form:

1.a Demonstrating knowledge of content 2.a Creating an environment of respect and rap-
and pedagogy port

1.b Demonstrating knowledge of students 2.b Establishing a culture for learning

1.c Selecting instructional outcomes 2.c Managing classroom procedures

1.d Demonstrating knowledge of resources 2.d Managing student behavior

2.e Organizing physical space
1.e Designing coherent instruction

1.f Designing student assessments
4.a Reflecting on teaching

4.b Maintaining accurate records
3.a Communication with students

. o . . 4.c Communication with families
3.b Using questioning and discussion tech-

niques T . .
q 4.d Participation in a professional community

3.c Engaging students in learning

3.d Using assessment in instruction 4.e Growing and developing professionally

3.e Demonstrating flexibility and respon-
siveness 4.f Showing professionalism



Domain 1 - Planning and Preparation

1 2 3 4
Unsatisfactory Basic Proficient Distinguished
In planning and prac- | The teacher is familiar | The teacher displays | The teacher displays
tice, the teacher makes | with the important solid knowledge of the | extensive knowledge

content errors or does
not correct errors
made by students.

The teacher displays
little understanding of
prerequisite knowl-
edge important to stu-
dent learning of the
content. The teacher

concepts in the disci-
pline but displays a
lack of awareness of
how these concepts
relate to one another.
The teacher indicates
some awareness of
prerequisite learning,
although such knowl-

important concepts in
the discipline and how
these relate to one
another. The teacher
demonstrates accurate
understanding of pre-
requisite relationships
among topics. The
teacher’s plans and

of the important con-
cepts in the discipline
and how these relate
both to one another
and to other disci-
plines. The teacher
demonstrates under-
standing of prerequi-
site relationships

A. displays little or no edge may be inaccu- | practice reflect famili- | among topics and con-
Demonstrating understanding of the | rate or incomplete. arity with a wide range | cepts and understands
Knowledge of Con- |range of pedagogical | The teacher’s plans of effective pedagogi- | the link to necessary
tent and Pedagogy |approaches suitable to | and practice reflecta | cal approaches in the | cognitive structures
student learning of the |limited range of peda- |subject. that ensure student
content. gogical approaches to understanding. The
the discipline or to the teacher’s plans and
students. practice reflect famili-
arity with a wide
range of effective
pedagogical ap-
proaches in the disci-
pline and the ability to
anticipate student mis-
conceptions.
The teacher displays | The teacher displays | The teacher under- The teacher under-
minimal understand- | generally accurate stands the active na- | stands the active na-
ing of how students knowledge of how ture of student learn- | tyre of student learn-
learn—and little student learns and of | ing and attains infor- | ing and acquires in-
knowledge of their their varied ap- mation about levels of | formation about lev-
Variefi approaches to | proaches to learnir}g, development for els of development
leamlgg, knowl.edge knovyledge and skills, | groups of students. for individual stu-
B. and skills, spec1a1 §pec1al needs, and The teacher alsp PU™ | jents. The teacher
Demonstratin needs, and interests interests and cultural | posefully acquires also svstematicall
g . : Yy y
and cultural heri- heritages, yet may knowledge from sev- .
Knowledge of Stu- . acquires knowledge
tages—and does not | apply this knowledge | eral sources about
dents from several sources

indicate that such

knowledge is valuable.

not to individual stu-
dents but to the class
as a whole.

groups of students’
varied approaches to
learning, knowledge
and skills, special
needs, and interests
and cultural heritages.

about individual stu-
dents’ varied ap-
proaches to learning,
knowledge and skills,
special needs, and
interests and cultural
heritages.

10




Domain 1 - Planning and Preparation (cont’d)

1
Unsatisfactory

2
Basic

3
Proficient

4
Distinguished

C.
Selecting Instruc-
tional Outcomes

The outcomes repre-
sent low expectations
for students and lack
of rigor, and not all of
these outcomes reflect
important learning in
the discipline. They
are stated as student
activities, rather than
as outcomes for learn-
ing. Outcomes reflect
only one type of learn-
ing and only one disci-
pline or strand and are
suitable for only some
students

Outcomes represent
moderately high ex-
pectations and rigor.
Some reflect important
learning in the disci-
pline and consist of a
combination of out-
comes and activities.
Outcomes reflect sev-
eral types of learning,
but teacher has made
no effort at coordina-
tion or integration.
Outcomes, based on
global assessments of
student learning, are
suitable for most of
the students in the
class.

Most outcomes repre-
sent rigorous and im-
portant learning in the
discipline and are
clear, are written in
the form of student
learning, and suggest
viable methods of
assessment. Outcomes
reflect several differ-
ent types of learning
and opportunities for
coordination, and they
are differentiated, in
whatever way is
needed, for different
groups of students

All outcomes repre-
sent high-level learn-
ing in the discipline.
They are clear, are
written in the form of
student learning, and
permit viable methods
of assessment. Out-
comes reflect several
different types of
learning and, where
appropriate, represent
both coordination and
integration. Outcomes
are differentiated, in
whatever way is
needed, for individual
students.

The teacher is un-
aware of resources to
assist student learning
beyond materials pro-
vided by the school or

The teacher displays
some awareness of
resources beyond
those provided by the
school or district for

The teacher displays
awareness of resources
beyond those provided
by the school or dis-
trict, including those

The teacher’s knowl-
edge of resources for
classroom use and for
extending one’s pro-
fessional skill is exten-

D D. . district, nor is the classroom use and for |on the Internet, for sive, including those
emonstrating . R .
teacher aware of re- extending one’s pro- | classroom use and for |available through the
Knowledge of Re- . . . . , .o
sources for expanding | fessional skill but does | extending one’s pro- | school or district, in
sources one’s own profes- not seek to expand this | fessional skill, and the community,
sional skill. knowledge. seeks out such re- through professional
sources. organizations and
universities, and on
the Internet.
Learning activities are | Some of the learning | Most of the learning | The sequence of learn-
poorly aligned with activities and materials | activities are aligned | ing activities follows a
the instructional out- | are aligned with the with the instructional | coherent sequence, is
comes, do not follow | instructional outcomes | outcomes and follow | aligned to instruc-
an organized progres- |and represent moder- | an organized progres- | tional goals, and is
sion, are not designed | ate cognitive chal- sion suitable to groups | designed to engage
to engage students in | lenge, but with no of students. The learn- | students in high-level
active intellectual differentiation for ing activities have cognitive activity.
E. activity, and have different students. reasonable time allo- | These are appropri-
Designing Coherent |unrealistic time alloca- | Instructional groups cations; they represent | ately differentiated for
Instruction tions. Instructional partially support the significant cognitive | individual learners.

groups are not suitable
to the activities and
offer no variety.

activities, with some
variety. The lesson or
unit has a recognizable
structure; but the pro-
gression of activities is
uneven, with only
some reasonable time
allocations.

challenge, with some
differentiation for
different groups of
students and varied
use of instructional
groups.

Instructional groups
are varied appropri-
ately, with some op-
portunity for student
choice.

11




Domain 1 - Planning and Preparation (cont’d)

1
Unsatisfactory

2
Basic

3
Proficient

4
Distinguished

F.
Designing Student
Assessments

Assessment proce-
dures are not congru-
ent with instructional
outcomes and lack
criteria by which stu-
dent performance will
be assessed. The
teacher has no plan to
incorporate formative
assessment in the les-
son or unit.

Assessment proce-
dures are partially
congruent with in-
structional outcomes.
Assessment criteria
and standards have
been developed, but
they are not clear. The
teacher’s approach to
using formative as-
sessment is rudimen-
tary, including only
some of the instruc-
tional outcomes.

All the instructional
outcomes may be as-
sessed by the proposed
assessment plan; as-
sessment methodolo-
gies may have been
adapted for groups of
students. Assessment
criteria and standards
are clear. The teacher
has a well-developed
strategy for using for-
mative assessment and
has designed particular
approaches to be used.

All the instructional
outcomes may be as-
sessed by the proposed
assessment plan, with
clear criteria for as-
sessing student work.
The plan contains
evidence of student
contribution to its
development. Assess-
ment methodologies
have been adapted for
individual students as
the need has arisen.
The approach to using
formative assessment
is well designed and
includes student as
well as teacher use of
the assessment infor-
mation.

Domain 2 - The Classroom Environment

1
Unsatisfactory

2
Basic

3
Proficient

4
Distinguished

A.
Creating an Environ-
ment of Respect and
Rapport

Patterns of classroom
interactions, both be-
tween teacher and stu-
dents and among stu-
dents, are mostly nega-
tive, inappropriate, or
insensitive to students’
ages, cultural back-
grounds, and develop-
mental levels. Student
interactions are charac-
terized by sarcasm, put
-downs, or conflict.
The teacher does not
deal with disrespectful
behavior.

Patterns of classroom
interactions, both be-
tween teacher and
students and among
students, are generally
appropriate but may
reflect occasional in-
consistencies, favorit-
ism, and disregard for
students’ ages, cul-
tures, and develop-
mental levels. Stu-
dents rarely demon-
strate disrespect for
one another. The
teacher attempts to
respond to disrespect-
ful behavior, with
uneven results. The
net result of the inter-
actions is neutral, con-
veying neither warmth
nor conflict.

Teacher-student inter-
actions are friendly
and demonstrate gen-
eral caring and re-
spect. Such interac-
tions are appropriate
to the ages, cultures,
and developmental
levels of the students.
Interactions among
students are generally
polite and respectful,
and students exhibit
respect for the teacher.
The teacher responds
successfully to disre-
spectful behavior
among students. The
net result of the inter-
actions is polite, re-
spectful, and business-
like, though students
may be somewhat
cautious about taking
intellectual risks.

Classroom interac-
tions between teacher
and students and
among students are
highly respectful,
reflecting genuine
warmth, caring, and
sensitivity to students
as individuals. Stu-
dents exhibit respect
for the teacher and
contribute to high
levels of civility
among all members of
the class. The net
result is an environ-
ment where all stu-
dents feel valued and
are comfortable taking
intellectual risks.

12




Domain 2 - The Classroom Environment (cont’)

1
Unsatisfactory

2
Basic

3
Proficient

4
Distinguished

B.
Establishing a Cul-
ture for Learning

The classroom cul-
ture is characterized
by a lack of teacher
or student commit-
ment to learning,
and/or little or no
investment of student
energy in the task at
hand. Hard work and
the precise use of
language are not ex-
pected or valued.
Medium to low ex-
pectations for student
achievement are the
norm, with high ex-
pectations for learn-
ing reserved for only
one or two students

The classroom cul-
ture is characterized
by little commitment
to learning by the
teacher or students.
The teacher appears
to be only “going
through the motions,”
and students indicate
that they are inter-
ested in the comple-
tion of a task rather
than the quality of
the work. The teacher
conveys that student
success is the result
of natural ability
rather than hard
work, and refers only
in passing to the pre-
cise use of language.
High expectations for
learning are reserved
for those students
thought to have a
natural aptitude for
the subject.

The classroom cul-
ture is a place where
learning is valued by
all; high expectations
for both learning and
hard work are the
norm for most stu-
dents. Students un-
derstand their role as
learners and consis-
tently expend effort
to learn. Classroom
interactions support
learning, hard work,
and the precise use of
language.

The classroom cul-
ture is a cognitively
busy place, character-
ized by a shared be-
lief in the importance
of learning. The
teacher conveys high
expectations for
learning for all stu-
dents and insists on
hard work; students
assume responsibility
for high quality by
initiating improve-
ments, making revi-
sions, adding detail,
and/or assisting peers
in their precise use of
language.

C.
Managing Classroom
Procedures

Much instructional
time is lost due to
inefficient classroom
routines and proce-
dures. There is little
or no evidence of the
teacher’s managing
instructional groups
and transitions and/or
handling of materials
and supplies effec-
tively. There is little
evidence that stu-
dents know or follow
established routines,
or that volunteers or
paraprofessionals
have clearly defined
tasks..

Some instructional
time is lost due to
partially effective
classroom routines
and procedures. The
teacher’s manage-
ment of instructional
groups and transi-
tions, or handling of
materials and sup-
plies, or both, are
inconsistent, leading
to some disruption of
learning. With regu-
lar guidance and
prompting, students
follow established
routines and volun-
teers and paraprofes-
sionals perform their
duties.

There is little loss of
instructional time due
to effective class-
room routines and
procedures. The
teacher’s manage-
ment of instructional
groups and transi-
tions, or handling of
materials and sup-
plies, or both, are
consistently success-
ful. With minimal
guidance and
prompting, students
follow established
classroom routines
and volunteers and
paraprofessionals
contribute to the
class.

Instructional time is
maximized due to
efficient and seam-
less classroom rou-
tines and procedures.
Students take initia-
tive in the manage-
ment of instructional
groups and transi-
tions, and/or the han-
dling of materials
and supplies. Rou-
tines are well under-
stood and may be
initiated by students.
Volunteers and para-
professionals make
an independent con-
tribution to the class.

13




Domain 2 - The Classroom Environment (cont’d)

1
Unsatisfactory

2
Basic

3
Proficient

4
Distinguished

Managing Student

D

Behavior

There appear to be no
established standards
of conduct, or stu-
dents challenge them.
There is little or no
teacher monitoring of
student behavior, and
response to students’
misbehavior is re-
pressive or disre-
spectful of student
dignity.

Standards of conduct
appear to have been
established, but their
implementation is
inconsistent. The
teacher tries, with
uneven results, to
monitor student be-
havior and respond to
student misbehavior.

Student behavior is
generally appropri-
ate. The teacher
monitors student be-
havior against estab-
lished standards of
conduct. Teacher
response to student
misbehavior is con-
sistent, proportionate,
and respectful to stu-
dents and is effective.

Student behavior is
entirely appropriate.
Students take an ac-
tive role in monitor-
ing their own behav-
ior and/ or that of
other students against
standards of conduct.
Teacher monitoring
of student behavior is
subtle and preven-
tive. The teacher’s
response to student
misbehavior is sensi-
tive to individual
student needs and
respects students’
dignity

Organizing Physical

E

Space

The classroom envi-
ronment is unsafe, or
learning is not acces-
sible to many. There
is poor alignment
between the arrange-
ment of furniture and
resources, including
computer technology,
and the lesson activi-
ties.

The classroom is
safe, and essential
learning is accessible
to most students. The
teacher makes mod-
est use of physical
resources, including
computer technology.
The teacher attempts
to adjust the class-
room furniture for a
lesson or, if neces-
sary, to adjust the
lesson to the furni-
ture, but with limited
effectiveness.

The classroom is
safe, and students
have equal access to
learning activities;
the teacher ensures
that the furniture
arrangement is ap-
propriate to the learn-
ing activities and
uses physical re-
sources, including
computer technology,
effectively.

The classroom envi-
ronment is safe, and
learning is accessible
to all students, in-
cluding those with
special needs. The
teacher makes effec-
tive use of physical
resources, including
computer technology.
The teacher ensures
that the physical ar-
rangement is appro-
priate to the learning
activities. Students
contribute to the use
or adaptation of the
physical environment
to advance learning.

14




Domain 3 - Instruction

1
Unsatisfactory

2
Basic

3
Proficient

4
Distinguished

The instructional pur-
pose of the lesson is
unclear to students, and
the directions and pro-
cedures are confusing.
The teacher’s explana-
tion of the content con-
tains major errors and
does not include any
explanation of strate-
gies students might use.
The teacher’s spoken or
written language con-
tains errors of grammar
or syntax. The teacher’s

The teacher’s attempt to
explain the instructional
purpose has only lim-
ited success, and/or
directions and proce-
dures must be clarified
after initial student
confusion. The
teacher’s explanation of
the content may contain
minor errors; some
portions are clear, oth-
ers difficult to follow.
The teacher’s explana-
tion does not invite

The instructional pur-
pose of the lesson is
clearly communicated
to students, including
where it is situated
within broader learning;
directions and proce-
dures are explained
clearly and may be
modeled. The teacher’s
explanation of content
is scaffolded, clear, and
accurate and connects
with students’ knowl-
edge and experience.

The teacher links the
instructional purpose of
the lesson to the larger
curriculum; the direc-
tions and procedures
are clear and anticipate
possible student misun-
derstanding. The
teacher’s explanation of
content is thorough and
clear, developing con-
ceptual understanding
through clear scaffold-
ing and connecting with
students’ interests. Stu-

A. academic vocabulary is | students to engage in- | During the explanation | dents contribute to ex-
Communicating with | inappropriate, vague, or | tellectually or to under- | of content, the teacher | tending the content by
Students used incorrectly, leav- | stand strategies they focuses, as appropriate, | explaining concepts to
ing students confused. | might use when work- | on strategies students their classmates and
ing independently. The |can use when working | suggesting strategies
teacher’s spoken lan- independently and in- | that might be used. The
guage is correct but vites student intellectual | teacher’s spoken and
uses vocabulary that is | engagement. The written language is
either limited or not teacher’s spoken and expressive, and the
fully appropriate to the | written language is teacher finds opportuni-
students’ ages or back- | clear and correct and is | ties to extend students’
grounds. The teacher suitable to students’ vocabularies, both
rarely takes opportuni- | ages and interests. The | within the discipline
ties to explain academic | teacher’s use of aca- and for more general
vocabulary demic vocabulary is use. Students contribute
precise and serves to to the correct use of
extend student under- | academic vocabulary.
standing.
The teacher’s questions | The teacher’s questions | While the teacher may | The teacher uses a vari-
are of low cognitive lead students through a | use some low-level ety or series of ques-
challenge, with single | single path of inquiry, | questions, he poses tions or prompts to
correct responses, and | with answers seemingly | questions designed to challenge students cog-
are asked in rapid suc- | determined in advance. |promote student think- | nitively, advance high-
cession. Interaction Alternatively, the ing and understanding. | level thinking and dis-
between the teacher and | teacher attempts to ask | The teacher creates a course, and promote
students is predomi- some questions de- genuine discussion metacognition. Students
nantly recitation style, |signed to engage stu- among students, provid- | formulate many ques-
B. with the teacher mediat- | dents in thinking, but ing adequate time for tions, initiate topics,

Using Questioning
and Discussion Tech-
niques

ing all questions and
answers; the teacher
accepts all contributions
without asking students
to explain their reason-
ing. Only a few stu-
dents participate in the
discussion

only a few students are
involved. The teacher
attempts to engage all
students in the discus-
sion, to encourage them
to respond to one an-
other, and to explain
their thinking, with
uneven results.

students to respond and
stepping aside when
doing so is appropriate.
The teacher challenges
students to justify their
thinking and success-
fully engages most
students in the discus-
sion, employing a range
of strategies to ensure
that most students are
heard.

challenge one another’s
thinking, and make
unsolicited contribu-
tions. Students them-
selves ensure that all
voices are heard in the
discussion.
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Domain 3 - Instruction (cont’d)

1
Unsatisfactory

2
Basic

3
Proficient

4
Distinguished

The learning tasks/
activities, materials and,
resources are poorly
aligned with the in-
structional outcomes, or
require only rote re-
sponses, with only one
approach possible. The
groupings of students
are unsuitable to the
activities. The lesson
has no clearly defined
structure, or the pace of
the lesson is too slow or

The learning tasks and
activities are partially
aligned with the in-
structional outcomes
but require only mini-
mal thinking by stu-
dents and little opportu-
nity for them to explain
their thinking, allowing
most students to be
passive or merely com-
pliant. The groupings of
students are moderately
suitable to the activities.

The learning tasks and
activities are fully
aligned with the in-
structional outcomes
and are designed to
challenge student think-
ing, inviting students to
make their thinking
visible. This technique
results in active intel-
lectual engagement by
most students with
important and challeng-
ing content and with

Virtually all students
are intellectually en-
gaged in challenging
content through well-
designed learning tasks
and activities that re-
quire complex thinking
by students. The
teacher provides suit-
able scaffolding and
challenges students to
explain their thinking.
There is evidence of
some student initiation

Engaging%tu dents in rushed. The lesson has a recog- | teacher scaffolding to | of inquiry and student
. nizable structure; how- | support that engage- contributions to the
Learning ever, the pacing of the | ment. The groupings of | exploration of impor-
lesson may not provide | students are suitable to | tant content; students
students the time the activities. The les- | may serve as resources
needed to be intellectu- | son has a clearly de- for one another. The
ally engaged or may be | fined structure, and the |lesson has a clearly
so slow that many stu- | pacing of the lesson is | defined structure, and
dents have a consider- | appropriate, providing | the pacing of the lesson
able amount of “down | most students the time | provides students the
time.” needed to be intellectu- | time needed not only to
ally engaged. intellectually engage
with and reflect upon
their learning but also
to consolidate their
understanding.
Students do not appear | Students appear to be Students appear to be Assessment is fully
to be aware of the as- only partially aware of | aware of the assessment | integrated into instruc-
sessment criteria, and the assessment criteria, | criteria, and the teacher |tion, through extensive
there is little or no and the teacher moni- | monitors student learn- | use of formative assess-
monitoring of student | tors student learning for | ing for groups of stu- ment. Students appear
learning; feedback is the class as a whole. dents. Questions and to be aware of, and
absent or of poor qual- | Questions and assess- | assessments are regu- | there is some evidence
ity. Students do not ments are rarely used to | larly used to diagnose | that they have contrib-
engage in self- or peer | diagnose evidence of evidence of learning. uted to, the assessment
assessment,. learning. Feedback to Teacher feedback to criteria. Questions and
students is general, and | groups of students is assessments are used
D few students assess accurate and specific; | regularly to diagnose
. ’ . their own work.. some students engage | evidence of learning by
Using Assessment in . A
; in self-assessment individual students. A
Instruction

variety of forms of
feedback, from both
teacher and peers, is
accurate and specific
and advances learning.
Students self-assess and
monitor their own pro-
gress. The teacher suc-
cessfully differentiates
instruction to address
individual students’
misunderstandings




Domain 3 - Instruction (cont’d)

1
Unsatisfactory

2
Basic

3
Proficient

4
Distinguished

E.
Demonstrating Flexi-
bility and Respon-
siveness

The teacher ignores
students’ questions;
when students have
difficulty learning, the
teacher blames them
or their home environ-
ment for their lack of
success. The teacher
makes no attempt to
adjust the lesson even
when students don’t
understand the con-
tent.

The teacher accepts
responsibility for the
success of all students
but has only a limited
repertoire of strategies
to use. Adjustment of
the lesson in response
to assessment is mini-
mal or ineffective.

The teacher success-
fully accommodates
students’ questions
and interests. Drawing
on a broad repertoire
of strategies, the
teacher persists in
seeking approaches for
students who have
difficulty learning. If
impromptu measures
are needed, the teacher
makes a minor adjust-
ment to the lesson and
does so smoothly.

The teacher seizes an
opportunity to en-
hance learning, build-
ing on a spontaneous
event or students’
interests, or success-
fully adjusts and dif-
ferentiates instruction
to address individual
student misunder-
standings. Using an
extensive repertoire of
instructional strategies
and soliciting addi-
tional resources from
the school or commu-
nity, the teacher per-
sists in seeking effec-
tive approaches for
students who need
help.

Domain 4 - Professional Responsibilities

1
Unsatisfactory

2
Basic

3
Proficient

4
Distinguished

A.
Reflecting on Teach-
ing

The teacher does not
know whether a les-
son was effective or
achieved its instruc-
tional outcomes, or
the teacher pro-
foundly misjudges
the success of a les-
son. The teacher has
no suggestions for
how a lesson could
be improved.

The teacher has a
generally accurate
impression of a les-
son’s effectiveness
and the extent to
which instructional
outcomes were met.
The teacher makes
general suggestions
about how a lesson
could be improved.

The teacher makes an
accurate assessment
of a lesson’s effec-
tiveness and the ex-
tent to which it
achieved its instruc-
tional outcomes and
can cite general refer-
ences to support the
judgment. The
teacher makes a few
specific suggestions
of what could be
tried another time the
lesson is taught.

The teacher makes a
thoughtful and accu-
rate assessment of a
lesson’s effectiveness
and the extent to
which it achieved its
instructional out-
comes, citing many
specific examples
from the lesson and
weighing the relative
strengths of each.
Drawing on an exten-
sive repertoire of
skills, the teacher
offers specific alter-
native actions, com-
plete with the prob-
able success of dif-
ferent courses of ac-
tion.
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Domain 4 - Professional Responsibilities (cont’d)

1
Unsatisfactory

2
Basic

3
Proficient

4
Distinguished

B.
Maintaining Accu-
rate Records

The teacher’s system
for maintaining infor-
mation on student
completion of assign-
ments and student
progress in learning is
nonexistent or in dis-
array. The teacher’s
records for non-
instructional activities
are in disarray, the
result being errors and
confusion.

The teacher’s system
for maintaining infor-
mation on student
completion of assign-
ments and student
progress in learning is
rudimentary and only
partially effective. The
teacher’s records for
non-instructional ac-
tivities are adequate
but inefficient and,
unless given frequent
oversight by the
teacher, prone to er-
rors.

The teacher’s system
for maintaining infor-
mation on student
completion of assign-
ments, student pro-
gress in learning, and
non-instructional re-
cords is fully effective.

The teacher’s system
for maintaining infor-
mation on student
completion of assign-
ments, student pro-
gress in learning, and
non-instructional re-
cords is fully effec-
tive. Students contrib-
ute information and
participate in main-
taining the records.

The teacher provides
little information
about the instructional
program to families;
the teacher’s commu-
nication about stu-

The teacher makes
sporadic attempts to
communicate with
families about the
instructional program
and about the progress

The teacher provides
frequent and appropri-
ate information to
families about the
instructional program
and conveys informa-

The teacher communi-
cates frequently with
families in a culturally
sensitive manner, with
students contributing
to the communication.

C. dents’ progress is of individual students |tion about individual | The teacher responds
Communication with | minimal. The teacher | but does not attempt to | student progress ina | to family concerns
Families does not respond, or | engage families in the | culturally sensitive with professional and
responds insensitively, | instructional program. | manner. The teacher | cultural sensitivity.
to parental concerns. | Moreover, the com- makes some attempts | The teacher’s efforts
munication that does | to engage families in | to engage families in
take place may not be |the instructional pro- | the instructional pro-
culturally sensitive to | gram. gram are frequent and
those families. successful.
The teacher’s relation- | The teacher maintains | The teacher’s relation- | The teacher’s relation-
ships with colleagues | cordial relationships ships with colleagues | ships with colleagues
are negative or self- with colleagues to are characterized by are characterized by
serving. The teacher | fulfill duties that the | mutual support and mutual support and
avoids participation in | school or district re- cooperation; the cooperation, with the
a professional culture | quires. The teacher teacher actively par- | teacher taking initia-
of inquiry, resisting participates in the ticipates in a culture of | tive in assuming lead-
opportunities to be- school’s culture of professional inquiry. | ership among the fac-
D. come involved. The professional inquiry The teacher volunteers | ulty. The teacher takes

Participation in a
Professional Com-
munity

teacher avoids becom-
ing involved in school
events or school and
district projects.

when invited to do so.
The teacher partici-
pates in school events
and school and district
projects when specifi-
cally asked.

to participate in school
events and in school
and district projects,
making a substantial
contribution.

a leadership role in
promoting a culture of
professional inquiry.
The teacher volunteers
to participate in school
events and district
projects, making a
substantial contribu-
tion and assuming a
leadership role in at
least one aspect of
school or district life.
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Domain 4 - Professional Responsibilities (cont’d)

E.
Growing and Devel-
oping Professionally

1 2 3 4
Unsatisfactory Basic Proficient Distinguished
The teacher engages in | The teacher partici- The teacher seeks out | The teacher seeks out

no professional devel-
opment activities to
enhance knowledge or
skill. The teacher re-
sists feedback on
teaching performance
from either supervi-
SOIS Or more experi-
enced colleagues. The
teacher makes no ef-
fort to share knowl-
edge with others or to
assume professional

pates to a limited ex-
tent in professional
activities when they
are convenient. The
teacher engages in a
limited way with col-
leagues and supervi-
sors in professional
conversation about
practice, including
some feedback on
teaching performance.
The teacher finds lim-

opportunities for pro-
fessional development
to enhance content
knowledge and peda-
gogical skill. The
teacher actively en-
gages with colleagues
and supervisors in
professional conversa-
tion about practice,
including feedback
about practice. The
teacher participates

opportunities for pro-
fessional development
and makes a system-
atic effort to conduct
action research. The
teacher solicits feed-
back on practice from
both supervisors and
colleagues. The
teacher initiates im-
portant activities to
contribute to the pro-
fession.

F.
Showing Profession-
alism

responsibilities. ited ways to assist actively in assisting
other teachers and other educators and
contribute to the pro- |looks for ways to con-
fession. tribute to the profes-
sion.
The teacher displays | The teacher is honest | The teacher displays | The teacher can be
dishonesty in interac- | in interactions with high standards of hon- | counted on to hold the

tions with colleagues,
students, and the pub-
lic. The teacher is not
alert to students’ needs
and contributes to
school practices that
result in some stu-
dents’ being ill served
by the school. The
teacher makes deci-
sions and recommen-
dations that are based
on self-serving inter-
ests. The teacher does
not comply with
school and district
regulations.

colleagues, students,
and the public. The
teacher’s attempts to
serve students are
inconsistent, and un-
knowingly contributes
to some students being
ill served by the
school. The teacher’s
decisions and recom-
mendations are based
on limited though
genuinely professional
considerations. The
teacher must be re-
minded by supervisors
about complying with
school and district
regulations.

esty, integrity, and
confidentiality in in-
teractions with col-
leagues, students, and
the public. The teacher
is active in serving
students, working to
ensure that all students
receive a fair opportu-
nity to succeed. The
teacher maintains an
open mind in team or
departmental decision
making. The teacher
complies fully with
school and district
regulations.

highest standards of
honesty, integrity, and
confidentiality and
takes a leadership role
with colleagues. The
teacher is highly pro-
active in serving stu-
dents, seeking out
resources when
needed. The teacher
makes a concerted
effort to challenge
negative attitudes or
practices to ensure that
all students, particu-
larly those tradition-
ally underserved, are
honored in the school.
The teacher takes a
leadership role in team
or departmental deci-
sion making and helps
ensure that such deci-
sions are based on the
highest professional
standards. The teacher
complies fully with
school and district
regulations, taking a
leadership role with
colleagues.
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Next...Setting Goals

Initial Professional Growth Goal Conference

During the Initial Professional Growth Goal and Student Learning and Growth Goals Confer-
ence, the educator meets with their evaluator to discuss the educator’s self-reflection, focusing
on strengths and opportunities for growth. At this time, the evaluator and educator also collabo-
rate on a Professional Growth Goal, as well as potential Student Learning and Growth Goals
(SLGG). If applicable, the evaluator and educator also discuss PDU requirements for license
renewal.

All educators, in collaboration with their administrator, must complete two Student Learning
and Growth Goals each school year. Goals will be written in a SMART goal format. These
should be focused goals that span the entire length of the selected course.

Setting SLG goals is a collaborative process in which educators and evaluators enter into a con-
versation to create a rigorous, yet realistic goal that examines the educator’s impact on student
learning and growth. The educator and evaluator work together to ensure quality goals through
a discussion of the rigor and rationale of each goal, standards addressed, appropriate evidence-
based strategies, and quality of assessments and evidence.

Goals originate with the educator after an analysis of their students’ data. The collaborative
process includes guiding questions to inform revisions, such as:
o How was the baseline data used to inform the growth goal?
o How are growth targets appropriate for the student population? If applicable, are targets
differentiated based on students’ baseline data?
o Are the expectations for growth rigorous yet realistic?
o How will this goal address student needs?
o How will goal attainment help the student succeed in this class/course or future class/
course?

Educators are encouraged to collaborate with other educators to establish SLG goals (e.g. grade
level, departments, curricular or administrative teams). Collaborative goal stetting for teachers
could take various forms:

o A team of teachers responsible for the same grade and/or content (e.g., 9th grade English
or 4th grade team) write a team-level goal with each teacher only accountable for their
individual intact group of students.

e A team of teachers who share students between classrooms (e.g., RTI, Walk to Read),
write a team-level goal where teachers are accountable for all students.

e An individual teacher accountable for an intact group of students writes a classroom or
course-level goal in collaboration with their evaluator.

Administrators are encouraged to provide opportunities for educators to collaborate and share
information across schools. For example, teachers who do not have a team of peers within their
school may benefit from collaborating with similarly situated teachers from another school.

20



STEP-BY-STEP SMART GOAL PROCESS

(e H
Step 3: Monitor Step 5:
Step 2: P P
i Create and student
Step 1: Create specific ;
; 5 implement progress
Determine learning goal 5

teaching and through

needs. based on pre- : :
learning ongoing

assessment.

Determine
whether the
students
achieved the
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Specific- The
goal addresses
student needs

within the
content.

The goal is
focused on a
specfic area of
need.

Measurable- An
appropriate
instrument or
measure is
selected to
assess the goal.

The goal is
measurable and
uses an
appropriate
instrument.

strategies.

Appropriate-
The goal is
clearly related
to the role and
responsibilities
of the teacher.

The goal is
standards -based
and directly
related to the
subject and
students that the
teacher teaches .

formative

assessment.

Realistic- The
goal is
attainable.

The goal is
doable, but
rigorous and
stretches the
outer bounds of
what is
attainable.

goal.

Time-bound-
The goal is
contained to a
single school
year/course.

The goal is
bound by a
timeline that is
definitive and
allows for
determining
goal attainment.

*Adapted for Kentucky from Stronge, J. H., & Grant, L. W. (2009). Student achievement goal setting: Using data to improve teaching and learning. Larchmont, NY: Eye
on Education, Inc.



Student Learning & Growth Goals (SLGGSs)

Below are suggested steps in using the tools and documents in this evaluation booklet.

Read the explanation below regarding the criteria for Student Learning and Growth Goals from
the Oregon Framework for Teacher and Administrator Evaluation and Support Systems. We
must follow these criteria.

Student Learning and Growth: Evidence of teachers’ contribution to student learning and
growth. Teachers will establish at least two student learning goals and identify strategies and
measures that will be used to determine goal attainment. One such goal shall be an academic
learning goal. They also specify what evidence will be provided to document progress on each
goal.

a) All teachers will use measures that are valid representations of student learning standards,
based on what is most appropriate for the curriculum and students they teach.

b) Teachers who are responsible for student learning in tested subjects and grades (i.e. ELA
and mathematics in grades 3-8, 11) will have the option to use state assessments as one
measure.

Assess your students.

Write SMART (Specific, Measurable, Appropriate, Realistic, Time-bound) goals.
Complete SLGGs and PGG in electronic evaluation system.

Meet with your administrator/evaluator to review your SLGGs.

Assess and collect evidence supporting the SLGGs.

AN

Meet mid-course (mid-year) with your administrator/evaluator and make adjustments as
necessary to meet your three goals (PGG and SLGGs).

Continue assessing and collecting evidence supporting the goals.

Meet with administrator/evaluator for summative review.
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STEP 1: Determine Needs

To begin the process, educators gather baseline data to better understand how to prepare students for the stan-
dards addressed by the class or course. This data could include end-of-year data from the previous year base-
line data from district assessments, pretests, or student work samples. Educators conduct an analysis of the
baseline data and set goals for all students based on that data.

STEP 2: Create Specific Learning and Growth Goals

In this step the educator sets specific learning goals based on their self-reflection and students' baseline
data. The SMART goal process is used in the development of SLG goals (SMART= Specific; Measure-
able; Appropriate; Realistic; and Time-bound).

Determine the students and time period. The educator sets two annual SLG goals. A course is considered a
content and/or grade-specific class. The instructional period will vary depending on staff assignment. For ex-
ample, Algebra I SLG goal would span the length of an Algebra I course (e.g. year, semester, or trimester).

For most secondary teachers (including middle school) goals must cover all the students instructed by the
teacher in a particular course or class. For example, a high school math teacher who teaches four Algebra I
courses, a Geometry course, and a Calculus course might set one goal for students in their Algebra I courses
and another for students in their Geometry course. It is not necessary for a secondary teacher to set goals that
cover all students they teach. This would also be true for other TSPC licensed personnel such as PE teachers,
reading teachers, special education teachers, etc.

For most elementary teachers goals must cover all the students in their class over the course of a year.
For example, a third grade teacher might set a tiered goal for reading that describes the expected
growth of all students they provide instruction for.

Determine the specific standards and content addressed by the SLG goal. Identify specific state or
national standards to which the SLG goal is aligned. The content or skills should be selected based on
identified areas from the data analysis.

Set student learning growth goal (targets). Write a brief yet specific growth goal (target) for students
that aligns to the standards. These growth targets should include specific indicators of growth; such
as percentages or questions answered correctly that demonstrate learning between two points intime.
The targets should be rigorous yet attainable. They can be tiered for specific students in the course/
class to allow all students to demonstrate growth. The educator provides a rationale for why the goal is
important and achievable for this group of students.

Identify assessments. Identify theappropriate assessment that will be used to measure student learning
and growth toward the goal(s).

23



Guide to Professional Growth Goals

Each goal should answer the following question(s).
What professional development will help me accomplish my SLG? (D:4)
How will achieving my professional growth goal improve student learning and engagement?

1.
2.

3.
4.

(D:3)

How has my self-reflection and assessment on Domains 1-4 informed this goal? (D:4)
How might I team with colleagues to successfully achieve my goal? (D:4)

The goal samples that follow include reference to the actions to be taken in order to meet the
goal.

Any content area — student engagement

For the 2019-20 school year, I will improve
my ability to engage students in their learn-
ing by attending and implementing Rigor
and Relevance training, researching and im-
plementing strategies for engaging students
in rigorous learning, and refining my use of
student involved formative assessment prac-
tices. These will be measured through pre
and post assessments, student work samples,
interim assessments, peer and principal ob-
servations and conferences, and self-
reflection.

Any Content area — learning styles

During the 2019-20 school year, I will in-
crease student engagement by using a learn-

ing styles inventory with every student and

designing lessons that address the different
styles within my class. I will research teach-
ing strategies to engage the different learning
styles and study So Each May Learn by Sil-
ver. Measures of success will include student
work products, observation, and student and

teacher self-reflection.

Science

For the 2019-20 school year, I will improve
writing instruction in my science classroom
by implementing and reflecting on strategies
learned during a summer writing workshop
for teachers. I’ll incorporate writing strate-
gies for describing observations, explaining
scientific phenomena, explain cause & effect
occurrences, and drawing conclusions from
experiments. Indicators of success will be
student work samples, analysis of student’s
writing products, and self-reflection.

Any content area — formative assessment

During the 2019-20 school year, I will study
Classroom Assessment for Student Learning,
by Rick Stiggins, and embed formative as-
sessment practices in my daily instruction.
Indicators of success will include classroom
observation, self-reflection, analysis of stu-
dent assessment data, and observable student
engagement.
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Reading in any content area

During the 2019-20 school year, I will learn to in-
tegrate literacy strategies in my instruction. I will

implement learning from a literacy workshop and
from reading professional literature. Measures of

success will include results from analysis of stu-
dent work samples, self-reflection, student surveys,
and observation.

Any content area - questioning

During the 2019-20 school year, I will improve my

questioning techniques to engage students in higher

level critical thinking and problem solving. I will

implement learning from study of Thinking Strate-

gies. Growth will be evidenced through lesson

plans, observation, self-reflection, and student
work samples.

Special Education

During the 2019-20 school year, I will increase my
knowledge of supporting students with autism. I
will research on-line resources, consult with dis-

trict/state/cooperative special education coordina-

tors, observe a mentor teacher, and participate in a
on-line short course on autism. This will be evi-

denced by notes and self-reflection, anecdotal
notes on my interactions with autistic students, and
the short course certificate.

Teacher Leadership

During the 2019-20 school year, I will learn best
practices for mentoring new teachers in my build-
ing. I will participate in the district study group and

Cognitive Coaching PD and attend a KYVL on-

line course for mentoring teachers. Evidence of
success will include district PD certificate, course
completion certificate, mentee teacher surveys, self
-reflection on mentoring opportunities.

Literacy Design Collaborative (LDC) teachers

During the 2019-20 school year, I will implement
what [ am learning through LDC to support stu-
dents in meeting the Common Core standards. [
will design action research around implementing
LDC modules as intended, analyze student work,
and reflect on impact on students. Success criteria
includes self-reflection, student surveys, analysis
of student before & after work samples, and com-

pleted modules.

Math Design Collaborative (MDC) teachers

During the 2019-20 school year, I will improve my
ability to think more deeply about mathematical
concepts using what I am learning through MDC
about math formative assessment lessons. I will
engage my students in more critical thinking and
problem solving about mathematics and help stu-

dents persevere when struggling to learn new con-
cepts. This will be evidenced by formative assess-
ment lessons student work samples, observation,
and self-reflection.

Any content area - technology

During the 2019-20 school year, I will increase
student use of technology for learning in my class-
room. I will collaborate with a district technology
cadre to learn ways to integrate learning with tech-
nology in instruction. We will also study Kajder’s
book Adolescents and Digital Literacies and other

resources. Evidence of success includes lesson

plans, student work samples, and self-reflection.

Writing in any content area

During the 2019-20 school year, [ will learn to in-
corporate online writing tools in my writing work-
shop. After collaborating with the technology re-
source teacher to investigate Google Docs and

other on-line tools, my students will have opportu-
nities to write independently, collaboratively and
give/receive feedback using the tools. This will be
evidenced by student writing samples, lesson plans,
and reflection.
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Throughout the Year...

Formal Observations

Pre-Conference
The evaluator and educator meet to discuss items of mutual interest concerning the observation. The data col-
lection to be used during the observation will be identified and mutually understood by the evaluator and edu-
cator. The educator provides the administrator with a lesson plan prior to the preconference for their review.
The lesson plan and materials will be evaluated using criteria from Domain 1.
Observation
During the classroom observation, the supervisor will collect specific data based on the following 2 Domains
and Standards:
Domain 2—Classroom Environment
Domain 3—Instruction
The length of observation will be no less than a cohesive portion of an instructional period or meeting.
Reflection Sheet
This format is intended to be available to use and be completed by the educator being observed. The post-
observation conference will focus on the data collected by the evaluator and the input from the educator re-
garding the item on the Reflection Sheet.
This step must be completed by the educator prior to the post-observation conference with their evaluator.
Post-Observation Conference
As soon as practically possible after the observation, a conference will be scheduled. The evaluator and edu-
cator will discuss the data. From this evidence, areas of reinforcement and/or improvement could be estab-
lished. The date and time of the next observation may be set. A written observation report will be completed.

Informal Observations

Informal observations will take place throughout the school year for all educators. These observations will be ap-
proximately 10 minutes in length and will take place at different times of the day. They may occur by the evalua-
tor dropping in, as well as by educator invitation.

Feedback will be given to the educator after each informal observation and will be given in written form using a
variety of tools that are housed in Talent Ed. In addition, there will be a minimum of at least three (3) face-to-face
opportunities for feedback in the year.

Informal observations can occur during any phase of the educator’s duties - in the classroom, while supervising
students in the hallway or playground, in meetings with parents or staff, etc...

Mid-Year Review

This meeting provides an opportunity for the educator to sit with their evaluator and discuss progress on PGG and
SLGs. Prior to this meeting, the educator must complete the Mid-Year review form in the electronic system.

Collaborative Mid-Year Goal Review:
e  What progress has been made?
e  Are there any circumstances that are impacting the progress of your goals?
e Include a brief reflection on progress made.
Strategy Modification:
e  What adjustments need to be made to your strategies?
e  What additional support or resources can be provided?
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At the end of the Year...

Summative Evaluation Meeting

Probationary educators and On-Cycle educators review their Year-End data during their sum-
mative evaluation meeting, which provides an opportunity for the educator and evaluator to dis-
cuss the comments and ratings on the Summative Evaluation Report before it is finalized. At
this meeting the contents of the report will be reviewed with the educator as well as reviewing
and evaluating the teachers SLG and Professional Learning goals. The meeting also provides
the educator the opportunity to share additional information and artifacts with the evaluator that
may not have been discussed, observed or noted during the process.

Off-cycle educators will meet for an end of the year Goal Conference to discuss SLGG and pro-

fessional learning goal.

Artifacts
Possible artifacts might include:
Data charts — STAR summary, DIBELS, common formative assessments

Work Samples — writing or specialized subjects
Data Tables — individual class data

When you need some help to improve...

Directed Goals

A Plan of Improvement is a formal process of supervision designed to focus on improvement needed
because of performance below district standard(s) in one or more areas. Any staff member who receives
a rating of unsatisfactory in any one goal area will collaboratively work with his/her evaluator to de-
velop directed goal(s) as part of a Plan of Improvement.

Program of Assistance for Improvement

A program of assistance is intended to support a licensed employee who has shown a significant deficit
based on the Professional Growth and Evaluation Handbook. The goal of the program is to support the
licensed member in successfully overcoming the identified deficit. A plan can be commenced at any
time after deficiencies are identified, noted in writing and shared with the employee. A licensed member
has the right to representation at every step in the process. Specific requirements for the program of as-
sistance are outlined in the Certified Bargained Agreement between the association and Scappoose
School District.
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Track your Professional Development Units

Date Activity Hours

Admin Signature Date
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PDU Requirements (Information provided from TSPC: www.oregon.gov/TSPC)

Professional development is required to:
e Renew most licenses, registrations or certificates
¢ Reinstate most expired licenses; and
¢ Move from the Preliminary License to the Professional Teaching License (Advanced PDUs).*
Continuing PDUS: General Information
¢ Most licenses, registrations and certificates require completion of PDUs for renewat
o 25 PDUs per year
e 75 PDUs for a three-year license
e 125 PDUs for a five-year license
PDUs are calculated as follows:
¢ 1 hour of continuing PDU activity = 1 PDU
e 1 quarter hour of college credit = 20 PDUs
o 1 semester hour of college credit = 30 PDUs
Timeline for completion of PDUS:

o PDUs must be completed during the life of the license except as provided for carryover units

*Advanced PDUs -
Advanced PDUs is a district-centered option for moving from the Preliminary Teaching License to the
Professional Teaching License. The Advanced PDUs district program is called the Advanced Profes-

sional Development Program.

The Advanced Professional Development Program is:
o Developed jointly with the applicant and the employing district or public school
e Based on the employing school district evaluations of the applicant
e Aligned with annual performance goals of the applicant
e Specifically tailored to advance the applicant from novice to professional skill level
e Made up of at least 150 Professional Development Units (PDUs)
To verify Advanced PDUs, a district or school must submit the Advanced Professional Development

Completion for (APD form) on the Forms and Instructions page.

For more information on the Advanced PDUs, visit the TSPC website at: https://www.oregon.gov/tspc/

Pages/PDUs-Continuing.aspx
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